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Rethinking Student Aﬀairs Practice
P. Love and S. Estanek
A Review Essay by Eileen Hulme, Ph.D.
Eileen Hulme Ph.D., Vice President for Student Life, Baylor University.

Change has become one of the culture’s central organizing features in the 21st century.
In their book, Rethinking Student Aﬀairs Practice, Patrick Love and Sandra Estanek
challenge student services professionals to embrace change by expanding the mental
ﬁlters and frameworks that guide their work. The authors skillfully present a conceptual
schema that exhorts individuals to think diﬀerently about what they do while taking
into consideration institutional constraints. The four interrelated elements they present,
valuing dualisms, transcending paradigms, recognizing connectedness and embracing
paradox, are oﬀered as departures from the Newtonian worldview that has dominated
both scientiﬁc inquiry and organizational behavior for decades. Subsequent sections of
this thought-provoking book challenge the student aﬀairs professional to “rethink” their
current practice and move beyond their existing assumptions. Part one explores existing
processes by examining leadership, intrapreneurship and assessment. Part two delves into
the paradigms that shape our beliefs about obtaining and managing resources. The book
concludes with an intriguing section on student aﬀairs competencies that will shape the
future of the profession.
Paradigms represent the assumptions that are made about the nature of reality.
The authors suggest that a new paradigm has emerged that challenges the Newtonian
assumption that the world is stable, predictable and can be controlled through
objective science. The development of a new science of reality challenges student aﬀairs
professionals to consider a reordering of existing mental patterns that take into account
an unstable world marked by complex systems are open and evolving. Love and Estanek
suggest that dualistic thinking that divides elements into two opposites and favors one
over the other should be understood and valued as part of the context of an institution.
However, the authors propose that this paradigm, while accepted, can be transcended
by recognizing that the divided elements are not discrete, but rather exist in “orbit about
one another.” (pg. 17) Life is viewed as fundamentally interdependent, collaborative and
related. Paradox is another form of understanding the relationship of opposing elements.
This relationship suggests that opposites can simultaneously exist together. The book
provides speciﬁc examples of how each of these elements relate to student aﬀairs work.
While challenging student aﬀairs practitioners to examine their basic worldview, Love
and Stanek also present a compelling argument for examination of our existing processes
including leadership and assessment. The authors recognize the critical importance of
leadership that is distributed through the entire organization. Pervasive leadership results
in strong relationships and adoption of an ethos of organizational learning. It ultimately
results in substantive and transformative change by building on the shared passions of
the organizational members. This type of leadership in action results in what the authors
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term “intrapreneurship.” Intrapreneurship challenges existing assumptions, embraces
possibilities and lives in the future. This type of leadership is infused with what Love and
Estanek term an assessment mindset. This suggests that assessment is a continual process
of learning which produces evidence to improve practice. An assessment mindset is
cultivated in an individual by encouraging a reﬂective practice that creates the future and
diﬀuses the past.
Diminishing resources has become a central management challenge for student
aﬀairs administrators. The authors use the concepts of pervasive leadership and
intrapreneurship to address resources from a more proactive and creative mindset.
They challenge professionals not to see themselves as victims of fewer resources, but
rather individuals who can leverage a variety of resources in new and imaginative ways.
Technology is also addressed as a resource to be embraced and not shunned. The duality
of either being a person with technological prowess or a person with strong people skills
is challenged. Professionals are encouraged to be active participants in the shaping of
technology on college campuses.
The ﬁnal section of the book is devoted to the emerging future of the ﬁeld of student
aﬀairs and argues that professionals working in the ﬁeld must be about intentionally
creating and inﬂuencing that future. This new future must embrace a global perspective
and realize higher education’s responsibility to educate citizens prepared to thrive in a
multicultural society. Scenario planning and futures forecasting provide techniques to
help individuals and student aﬀairs staﬀs consider the range of possible scenarios and to
engage in collaborative dialogue to inﬂuence the inherently unpredictable future.
The strength of this book lies in its attempt to inspire the creation of new ways to
view student aﬀairs by challenging the type of thinking that limits creative thought and
by proposing a fresh rethinking of our current structures. However, from a Christian
worldview perspective, the book is valid yet incomplete. The following paragraphs
will critique the four elements of Love and Estanek’s conceptual schema, i.e., valuing
dualisms, transcending paradigms, recognizing connectedness and embracing paradox
using related scriptures. This critique is not intended to serve the purpose of an in-depth
theological exposition of each concept but rather to present an expanded perspective for
continual reﬂective thought.
Rethinking Student Aﬀairs Practice is fundamentally about thinking diﬀerently
about student aﬀairs practice. It brings to light processes and resources that need to be
reexamined. Thinking diﬀerently and bringing about change are inherent in Christian
thought. Romans 12:2 states: “Do not be conformed to this world, but be transformed
by the renewing of your mind that you may prove what the will of God is, that which
is good and acceptable and perfect.” And the very essence of Christianity is to be
fundamentally changed by a life-altering relationship with the Son of God. Therefore,
the challenge to think diﬀerently and to allow yourself to be continually changed is well
within Christian thought. However, the motivation to think diﬀerently and to live lives
open to change may be fundamentally diﬀerent. Christians are challenged to renew their
minds not as a means of being more culturally relevant or to compete in a fast-paced,
ever changing society. Their challenge to change comes from a deep desire to please a
loving, compassionate, righteous God. The change may appear in its outward vestiges as
similar but the motivational attitude that drives the action and ultimately the outcome is
drastically diﬀerent.
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Understanding the connectedness of the world is also sympathetic with Christian
thought. Romans 8:28 states that “And we know that God causes all thing to work
together for good to those who love God, and are called according His purpose.” The
fact that all things work together addresses the type of connectedness that Love and
Estanek speak of in their book. The very essence of the concept of the body found in
I Corinthians 12 suggests an interdependence among people that is often not found
in our highly competitive, self-oriented world. Love and Estanek’s encouragement to
understand that the universe is not understood by dividing and controlling singular
elements but rather but a systemic, holistic view of life is clearly within a Christian
worldview. But again, the concept is not complete without a serious consideration
of the unforeseen forces that create and maintain this cohesive connected universe.
Christians would assert that the essence of God is central to recognizing and embracing
connectedness.
And ﬁnally, embracing paradox is at the heart of the New Testament. We are called
to love our enemies. We are created in the image of God yet have the capacity for sin.
Inﬂuential leaders in the New Testament were also inﬂuential persecutors of the faith.
However, for the Christian to embrace paradox does not imply that we non-critically
move to the center between the two divergent points of view. This may simply create
an amoral relativism that does not create positive change. Yet, at the same time paradox
should not force us into an entrenched dualistic perspective on life that limits God. The
challenge of embracing the paradox is to understand our great and abiding need for
God. This book is a valuable tool for challenging our existing paradigms and moving us
toward the renewing of our minds.
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Conceiving the Christian College
Duane Litﬁn
A Review Essay by David M. Johnstone
David M. Johnstone, is an Associate Dean of Students George Fox University.

There are multiple times in one’s life when a person must evaluate his or her
priorities. I believe these occurrences are more frequent for those working with students
in higher education. The traditional undergraduate age is one where students often, for
the ﬁrst time, encounter the serious personal implications of faith, calling, relationships
and self discipline. Those in student development who are committed to walk beside
students will invariably ask these questions of themselves. However, more signiﬁcant
self scrutinizing questions do arise as well. Trauma, crisis and death place the personal
debate over core values and foundational assumptions directly in one’s face. Beyond
the personal wrestling and deﬁning values, an institution and its community members
must also take time with these types of questions.
Duane Litﬁn has helped identify the questions that need to be asked by Christian
higher education. In Conceiving the Christian College, the president of Wheaton
College presents multiple assumptions shared by evangelical and other faith based
institutions. He observes that some of the ideas he is bringing to attention are ones
that “are so overworked as to be, paradoxically, under-appreciated, under-developed, or
even misunderstood” (p. 1). In spite of this failure to appreciate them at a deep level,
he asserts that each is “crucial, to the task of Christian higher education” (p. 2). These
notions must be dealt with “skill and sophistication” (p. 2) as they are foundational to
the Christian educational institute. While Litﬁn realizes that he is not presenting novel
ideas for discussion and that at a certain level these particular ones are overworked, he
believes that it is critical for those in Christian higher education to revisit them (p. 2).
Litﬁn’s means of engaging with the reader is to present each chapter in the form of a
challenge. These are challenges he is personally dealing with and ones he asserts will be
worthy of note for all those involved in Christian higher education. At the beginning of
his work, he presents a foundational challenge which he articulates as “To understand
more clearly our own identity” (p. 11). He distinguishes between systemic and umbrella
institutions, both as faith based, and both worthy of respect, but both being very
diﬀerent. An umbrella institution is deﬁned as one that seeks “to provide a Christian
“umbrella” or canopy under which a variety of voices can thrive” (p. 14). While a
signiﬁcant part of the umbrella institution represents the sponsoring Christian tradition,
it is also home for a myriad of other perspectives and voices. Litﬁn further acknowledges
that in such a place “some voices may be unhesitatingly secular, others open but
searching, while still others may represent competing religious perspectives” (p. 14). It is
a community which aﬃrms Christianity, but does not expect all community members
to think christianly. While having high regard for these umbrella institutions, he also
deﬁnes an alternative to this model, in what he calls the systemic institution.
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